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Our Priorities

Early Foundations & Literacy
Building skills in early grades to contribute
to future success

All Means All

Providing individualized support and opportunities for all
students with a focus on those who are furthest behind

District Empowerment
Providing districts with the tools and autonomy
they need to make the best decisions for students




Our Overarching Goals

Tennessee will rank in the top half of
states on the National Assessment of - '
Educational Progress (NAEP) by 2019.

75 percent of Tennessee third graders
will be proficient in reading by 2025.

Tennessee will be a 21 by 2020.

3 The average ACT composite score in "<>
\ ‘

the class of 2020 will earn a postsecondary
certificate, diploma, or degree.

The majority of high school graduates from ‘(\



We Still Have Progress to Make

Fewer than half of Tennessee’s elementary students are
meeting grade-level benchmarks in math and reading.

TNReady Grades 3-8 ELA TNReady Grades 3-8 Math

38%
On track or
mastered

34%
On track or
mastered
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We Still Have Progress to Make

A significant number of Tennessee’s secondary students are
also missing grade-level benchmarks in math and reading.

High School TNReady Results

35.0 mte

8.3%
=0T 27.5%

3.7%

22.0%

15.0 17.7% On Track
¢ Level 3

17.1%
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Level 4
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The Critical Nature of

Teacher Evaluation




The Importance of Teachers

What connections might be found between the statement
below and teacher evaluation?

= Teachers are the single most important in-school
factor that affects student achievement. A growing
body of research suggests that the expectations a
teacher sets for an individual student can

significantly affect the student’s performance.
~The Progress of Education Reform, Vol. 13, No. 6
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TEAM: Theory of Action

If TEAM is implemented rigorously, transparently, credibly,
and equitably and is utilized as the model for continuous

Improvement of:

= standards-based instruction fostering the
Instructional shifts needed for all students to produce
work reflective of grade and content expectations;

then a coherent cycle of continuous improvement will be in

place such that gducators believe in and utilize TEAM {0
umprove educational outcomes for all.
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TEAM: Theory of Action

= Through TEAM, teachers are provided guantitative
feedback related to student performance through multiple
measures:

— Student growth based on a full year’s instructional support
(TVAAS, second grade assessment, portfolio)

— Student achievement between two or more points in time based on
a full year’s instructional support

— Student mastery of daily learning objectives based on the
instructional planning, creation of the learning environment, and
instructional delivery-classroom observation

= School leaders must help teachers successfully progress to
end of year evaluation of student growth and achievement
through classroom observation and feedback

Department of 12
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TEAM: Theory of Action

Through TEAM, teachers are provided gualitative feedback
needed to support student performance through pre-
conferences and post-conferences.

Department of
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Teacher Perception of TEAM

According to our the Tennessee Educator Survey, 75
percent of teachers say TEAM is improving their
Instruction—more than ever.

- —In general, the teacher evaluation process used in my school has led to
improvements in my teaching.

- -In general, the teacher evaluation process used in my school has led to
0% improvements in student learning.

70%
60%
50%

40%

Percentage of Teacher s who Agree

30%

20%
2012 2013 2014 2015 2016 2017



Quantitative Feedback

Area of need % of teachers who State-wide
report needing Indicator
more than just a Average
little support
Instructional strategies and practices (e.g., Pre-K 80% Q: 3.61
Questioning) K-8 45% AF: 3.73
All teachers 44% A/M: 3.84
Standard-specific instruction Pre-K 68% S/0O: 3.78
K-8 43% TCK: 4.33
All teachers 40%
Aligning standards, curriculum, & student Pre-K 75% Planning: 4.11
learning outcomes K-8 48% TCK: 4.33
All teachers 47%
Analyzing/interpreting student summative Pre-K 71% Assess: 3.75
& formative assessments K-8 42% S/0O: 3.78

All teachers 41%



Data on Evaluation Practices

Of teachers receliving feedback, 95 percent reported some
or major changes to classroom practices.

How much action did you take this year as a result of that feedback?

74%

21%

Percentage of Respondents
I
(@)
2

5%

0% : : . .
No action Some action Major action



Reflection

= How might teachers in your building be responding to the
classroom observation feedback you provide?

= To what degree am | using TEAM teacher evaluation data
(observation, student growth, student achievement,
student survey) to inform, assess, and adjust professional
learning goals and plans?

— What components do | feel good about using?
— What components are a challenge?
— How might | overcome those challenges?

Department of 17
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Outcomes

= |dentify how shifts in instructional practice required by
TN’s ELA and math standards impact the shifts in
classroom evaluation and feedback.

= |dentify how ELA standard 10, Range of Reading and
Level of Text Complexity, impact classroom evaluation
and feedback.

= Review best practice around actionable feedback to
educators.
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Instructional Shifts




TN Standards and Instructional Shifts

Tennessee’s rigorous ELA ||~ Instructional Shifts for both
and Math standards ELA and Math

KNOWLEDGE | Building knowledge through FOCUS Significantly narrow the way time and
content-rich energy is spent in the math classroom
non-fiction. and focus deeply on the major work

COMPLEXITY | Regular practice with complex text ‘éf each grade. -
and its COHERENCE onnect content across grades so

that students can build new

academic language. understanding onto foundations built

TEXT- Reading, writing and speaking in previous years and link to major
grounded in evidence from topics within grades.

FOCUSED text, both literary and RIGOR Pursue a balance of conceptual
informational. understanding, procedural skill

and fluency, and application.

Department of 20
.Education



Mathematics Instructional Shifts

FOCUS Significantly narrow the way time and energy is
spent in the math classroom and focus deeply on
the major work of each grade.

COHERENCE Conne.ct content across.grades so that §tudent§
can build new understanding onto foundations built
in previous years and link to major topics within
grades.

RIGOR Pursue a balance of conceptual understanding,
procedural skill and fluency, and application.

Department of 21
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Mathematics Instructional Shifts

= From = 70

— Equal time devoted to all concepts — More time devoted to fewer
across grades. concepts in specific grades.

— Mathematics taught as a discrete — Mathematics taught by
list of skills without making the layering deeply understood
coherent progression of learning concepts. Each standard is
clear to teachers or students. taught as an extension of

- OR previous learning.

— Heavy emphasis on procedures — Instruction balancing

and “answer-getting.” conceptual understanding,

procedural skill and fluency,
and application.

Department of 22
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Connections to TEAM: Focus

= Which indicators from the TEAM rubric might look
different in practice if teachers spend more time devoted
to fewer concepts in math lessons?

— How might your expectations for at expectations change?
Significantly below expectations? Significantly above

expectations?
Indicator Significantly Above At Expectations Significantly Below
Expectations Expectations
Instructional Plans demonstrate Plans demonstrate a Plans demonstrate
Plans an intentional significant amount of coverage of many
progression towards |time is devoted to math standards
building depth of building knowledge

knowledge around a | around a math concept
math concept

? ? ? ?

~) ~) ~ ~



Connections to TEAM: Coherence

= Which indicator from the TEAM rubric might look different
In practice if teachers ensure concepts are deeply
understood and layered so that standards are taught as
an extension to previous learning in math lessons?

— How might your expectations for at expectations change?
Significantly below expectations? Significantly above

expectations?

? ? ? ?
2 2 2 2
2 2 2 2

24
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Connections to TEAM: Rigor

= Which indicators from the TEAM rubric might look
different in practice if teachers balance conceptual

understanding, procedural skill and fluency, and
application in math lessons?

— How might your expectations for at expectations change?
Significantly below expectations? Significantly above

exiectations?

?

?

?

?

?

?

?

?

?

?

?

?
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Standards for Mathematical Practice

= Observable student outcomes:
— Making sense of problems and persevering in solving them
— Reasoning abstractly and quantitatively

— Constructing viable arguments and critiquing the reasoning
of others

— Modeling with mathematics

— Using appropriate tools strategically

— Attending to precision

— Looking for and making use of structure

— Looking for and expressing regularity in repeated reasoning

Department of 26
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Connections to TEAM: Standards of

Mathematical Practice

= Which indicators from the TEAM rubric might look
different in practice If teachers are ensuring to incorporate

the standards of mathematical practice into every math
lesson?

— How might your expectations for at expectations change?

Significantly below expectations? Significantly above
expectations?

27
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Literacy Standards for Mathematical

Proficienc

= Observable student outcomes:
— Using multiple reading strategies
— Understanding and using correct mathematical vocabulary
— Discussing and articulating mathematical ideas
— Writing mathematical arguments

Department of 28
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Connections to TEAM: Literacy Standards

for Mathematical Proficiency

= Which indicators from the TEAM rubric might look
different in practice If teachers are ensuring to incorporate
the literacy standards for mathematical proficiency into
every math lesson?

— How might your expectations for at expectations change?
Significantly below expectations? Significantly above

exiectations?

? ? ? ?
? ? ? ?
? ? ? ?

Department of
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ELA Instructional Shifts

TEXT COMPLEXITY Regular practice with complex text and its
academic language.

EVIDENCE Reading, writing and speaking grounded in
evidence from text, both literary and
informational.

KNOWLEDGF Building knowledge through content-rich
literary and informational texts.

Department of 30
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ELA Instructional Shifts

= From = 1o
» Reading instruction = Reading instruction focused on exploring a
focused primarily on concept over many weeks in many ways.
literary texts organized = Students reading a balance of high-
around superficial topics quality literary and informational texts.
or skills rather than = Increased emphasis on informational texts
concepts. across all content areas.

e Texts read in isolation and not

_ : _ Students read for, talk and write with
paired or organized into sets

evidence. Students read so that they can

* Little attention placed on text understand a concept deeply and then
complexity present clear analyses, well-defended

* Writing focused on personal claims, and clear information based on
narratives and opinions not evidence in the text in speaking or writing.

grounded in textual evidence

Department of 31
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Text Based Instruction

Text based instruction is not specific to one type of
lesson or classroom. Teachers in all grades and

content areas should be engaging students with text
(informational and literary).

Student Actions

Read Think
About About
It It

Department of
.Education

Talk Write
About About
It It
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Connections to TEAM: Knowledge

= Which indicators from the TEAM rubric might look different in
practice if literacy instruction focused on exploring a concept
over many weeks and in many ways?

= How might your expectations for at expectations change?
Significantly below expectations? Significantly above

expectations?
Indicator Significantly Above At Expectations Significantly Below
Expectations Expectations
Instructional Plans demonstrate an | Plans demonstrate a | Plans demonstrate a
Plans intentional progression | significant amount of | goal of mastering
towards building depth | time is devoted to comprehension
of knowledge around a | building knowledge strategies
concept around a concept
? ? ? ?




Connections to TEAM: Complexity

= Which indicators from the TEAM rubric might look different
In practice if students read increasing complex text and a
greater proportion of informational texts in all content

areas?

?

?

How might your expectations for at expectations change?
Significantly below expectations? Significantly above

exiectations?

?

?

?

?

?

?

?

?

?

?

i
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Connections to TEAM: Text Focused

= Which indicators from the TEAM rubric might look different

In practice if students read for, talk, and write with evidence
In all content areas.

= How might your expectations for at expectations change?
Significantly below expectations? Significantly above

exiectations?

?

?

?

?

Department of
.Education
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Range of Reading and
Level of Text

Complexity: ELA
Standard 10




The Importance of Text Complexity

éf ‘E 12th GRADE

KINDERGARTEN (77
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GRADE SPAN

TN ELA Standard 10

R.RRTC.10

READING STANDARDS: Range of Reading and Level of Text Complexity — Standard 10

sad and compreband complax literary and informational te ndapandanily and proficiantly.

LITERATURE

INFORMATIONAL TEXT

12

12.RL.RRTC.10 Read and comprahend a
variety of literature at the high end of the
grades 11-12 texd complaxity band
indespendently and proficienty.

12.RIL.LRRTC.10 Read and comprahand a
variaty of llerary nonfiction at the high end of
the grades 11-12 text complaxity band
indapandantly and proficiant]y.

11

11.RL.RRTC.10 Read and comprahend a
variety of literature throughout the grades 11-
12 text complexity band proficiently, with a
gradual release of scaffalding at the higher
and as neaded.

11.RILRRTC.10 Read and compreheand a
variety of [iferary nonfiction throughout the
grades 11-12 taxt complexity band praficiently,
with a gradual releasa of scaffolding at the
higher and as neaded.

10

10.RL.RRTC.10 Read and comprahend a
variety of literature at the high end of the
grades 8-10 text complaxity band
indespendently and proficienty.

10.RILRRTC.10 Read and compraheand a
variety of literary nonfiction at the high end of
the grades 9-10 taxt complexity band
indepandantly and proficiant]y.

9. RLRRTC.10 Read and comprehend a
variety of literature throughout the grades 9-
10 text complexity band proficiently, with a
gradual releases of scaffalding at the highar
end as needed.

5.RLRRTC.10 Read and comprehend a
wariaty of literary nonfiction throughout the
grades 9-10 tecd complexity band proficiantly,
with a gradual releasa of scaffolding at the
higher and as neaded.

8. RLRRTC.10 Read and comprehend a
variety of literature at the high end of the
grades 6-8 taxt complaxity band
indespendently and proficiently.

B.RLRRTC.10 Read and comprehend a
wariaty of literary nonfiction at the high end of
the grades 6-B text complaxity band
indepandanty and proficiantly.

T.RLRRTC.10 Read and comprehend a
variety of literature throughout the grades 6-8
texdt complexity band proficiantly, with a
gradual release of scaffalding at the high end
as neaded.

T.RLRRTC.10 Read and comprehend a
wariaty of literary nonfiction throughout the
grades 6-8 text complaxity band proficiently,
with a gradual releasa of scaffolding at the
high end as nesadead.

TN Department of

.Education

6. RLRRTC.10 Read and comprehend a
variety of literature throughout the grades 6-8
texdt complexity band proficiantly, with a
gradual release of scaffalding at the high end
as neaded.

6.RLRRTC.10 Read and comprehend a
wariaty of literary nonfiction throughout the
grades 6-8 text complaxity band proficiently,
with a gradual releasa of scaffolding at the
high end as nesadead.
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TN ELA Standard 10

TN Department of
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READING STANDARDS: Range of Reading and Level of Text Complexity - Standard 10

. Read and comprehend complax literary and informational

GRADE 5PAN

R.RRTC.10

LITERATURE

indapendently and proficiantly.

INFORMATIONAL TEXT

5.RLRRTC.10 Read and comprehend staries
and poems at the high end of the grades 4-5
texd complexity band indepandently and
proficiently.

5.RLRRTC.10 Read and comprehend staries
and informational texts at the high end of the
grades 4-5 fexd complaxity band independently
and proficiently.

4.RLRRTC.10 Read and comprehend starias
and poesn: throughoul the grades $-5 bexl
camplexity band proficiently, with scaffolding
at the high and as neaded.

4.RLRRTC.10 Read and comprehend staries
arnd informalicnal texts hroughoul e grades
4-5 text complexity band proficiently, with
scaffolding af the high end as needed.

3.RLRRTC.10 Read and compréhend storias
and poems at the high end of the grades 2-3
text complexity band indepandanily and
proficiently.

3.RLRRTC.10 Read and comprehend stories
and informational texts at the high end of the
grades 2-3 text complaxity band indepandently
and praficiantly.

2.RLRRTC.10 Read and comprehend storias
and poams throughout the grades 2-3 text
complexity band proficiently, with scaffolding
at tha high éend as neadead.

2.RLRRTC.10 Read and comprehend stories
and informational texts throughout the grades
2-3 taxt complexity band praficiantly, with
scaffalding at the high end as neaded.

1.RLRRTC.10 With prompting and suppart,
réad stories and poams of appropriate
complexity for grade 1.

1.RLRRTC.10 With prompting and support,
read informational baxts of appropriate
comphaxity for grade 1.

K.RL.RRTC. 10 With prompting and support,
réad stories and poams of appropriate
complexity for Kindergarban.

K.RL.RRTC.10 With prompting and suppart,
read informational baxts of appropriate
complaxity for Kindergarten.
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Importance of Increasing Complexity

of Text

We must address the significant gap between
school and post-secondary literacy expectations.

Interquartile Ranges Shown (25% - 75%)
1600

1400

1200 I _ I I I—
1000 | I I 1

Text Lexile Measure (L)

a00

600
High Collage High Callege Military Personal Entry-Level SAT1,
School Literature Schoal Textbooks Use Occupations ACT,
Literature Textbooks AP”
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Importance of Increasing Complexity of Text

Performance on the ACT Reading Test by Comprehension Level

100

I

90 [—— Literal |
80 Inferential |
I

I

Fi®,
60
50
40
30
20
10

Average Percentage of
Questions Correct

|
|
| <— ACT Reading Benchmark
|
|
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1112131415161718 192021222324 2526 27 282930313233 34 35 36
ACT Reading Test Score
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http://achievethecore.org/content/upload/act_reading_between_the_lines_research_ela.pdf

Importance of Increasing Complexity of Text

Performance on the ACT Reading Test by Textual Element
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Importance of Increasing Complexity of Text

Performance on the ACT Reading Test by Degree of Text Complexity
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Importance of Increasing Complexity of

Text

Read the article Knowledge Matters

ISSUE BRIEF #6, July 2016 www KnowledgeMattersCampaign.org

@ Knowledge Matters

By, N

== < _Restoring Wonder and Excitement to the Classroom

Contents

Top Three Takeawa
P ys Pg 1:"Complex Text: The

Hidden Key to College
Readiness,” By Dawvid Liben,
Silas Kulkarni, and Lisa Hamnsel

1. In reading, the best Indicator
of whether a student Is college
ready Is the abllity to understand

complex texts.
Pg 5: “For My Sixth-Graders,

Knowledge Unlocks 250-Year-
Old Texts,” By Michelle Bonneau

2. Texts assigned In high school
tend to be only a little harder
than those assigned in middle

school and significantly less Pg 8:“0On Our Terms: How My
complex than those assigned In 1 ] 1 - History Course Changed from
college. 1 v - Test Prep to Cltizenship Prep,”

By Christina Suarez
3. To give all children a real shot

at belng college ready, we have Complex Text:

"":"‘ ";::’“‘9 ""::"""W The Hidden Key to College Readiness

2 ll1 Sy A ge By David Liben, Silas Kulkarmi, and Lisa Hansel

with sophisticated syntax, from S tep back a few moments in time, to just before you read the title of this
the very first day of school. paper, and ask yoursell: What's the key to college-level reading: (a) the

ability to answer a variety of inferential questions (addressing theme, author’s
murmnes main dea ate 1o (b the ahilite to comnrsheand cammlas tast ¥
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http://knowledgematterscampaign.org/wp-content/uploads/2016/09/ComplexText.pdf

Assessing Text Complexity: Multiple

Measures

Qualitative
Complexity

High Quality
and Content
Rich

Quantitative
Complexity

Department of
.Education

Reader
and Task

= Quantitative measures of
complexity — like Lexile —
provide a rough but generally
accurate assessment of
complexity. They allow us to
place the text in the
appropriate grade band.

= Much more important are the
gualitative complexity
measures that help us situate
the text within the grade
band.

45



Tennessee Text Complexity

Framework

Appendix A

Tennessee Text Complexity Framework

Teachers, working collaboratively through their PLCs, might use this document as guidance for making decisions about how fo select
appropriate texts for their classroom instruction. Specific text selecfions are cumriculum decisions, which are made at the local level.

a3
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Text Complexity: Qualitative

Informational

INFORMATIONAL TEXTS

Teuxt Title: Text Author
Exceedingly Complex Very Complex Moderagtely Complex Slightly Complex
PURPOSE 21 Purpoue: SubHa, implisd, difficult s 2 Purpome: Impfed, but foirty oory o T Pueponc: Implicd, bws sary to idemify 21 Purpore: Expliciy shesed; door, soneroio
daforming; infricats, thoorsScal slomenh nfor; mors thooreSical shan concrate Eearsd vpon corfoxs or ssuncs with a nares foos
Z) Ovpanizaiion of Main loar: Cornocfions '~ Oroanization of Main ldoos: Commodiora 2 Deponization of Main ldeae: Connecfions (21 Oroonizafion of Main ldoar: Connocfions
batwsen an axtereiva rangs of ideas or betwnon on sxpandsd rangs idoan, Izat-aan soms idoar or svmch o inplsit batween idean, procamon o svach o
owarts ars doop, inricote and often procoman or svord ara despar and ofisn o wuiatls; oroonization in ovidont and nxplict and dear: orqonization of raxt i
TEXT STRUCTURE impliss o= wistls; sroonzation of tha taxt implizit or subHs; srgenmsten may sseten gesarclly ssoquensal szar == chrznalzgizal or sary s prodict
s irericots oo spociclizad for o particdar reeskiale pathe oy ond may sxrbit son
diecipline commen o o spocfic dsdplng
12} Text Femhurca: K used, oro omansial in ' Text Fomturces B wod, groasy the 0 Text F H umad, sha (21 Texs Femturce: K used, bolp $ho roader
wndamtanding corfont readar’s undsrrionding of comtand roadors vndorstanding of confont rervigess and undorsand conbont but oo
rect casonhiol
12} Une of Grophice: If used, axsonsien, 0 Une of Geaphice: i wod, smansal ) e of Graphice:  ussd, graphics montty (21 Use of Grophice: If ussd, simale qraphics,
niricatn, amondial infegrotod graphics, infagroind graphics, fablos, chark, oéc; mupplomonfory to undorsanding of tho wnrcoseary o undonranding the Soxs bt
takiza, sharty, oft., nocamary ts maks may sezssiznally ba cmential 1 axs, mwsh on indazos, o caarice; oronte, gire=y mumpert ond amint n ntarprating
reaaning of baxt: alse may provids undarranding ha faxt jmicturos, tablos, and chart directhy Fhe writhon faxt
nfzrmation nof ofher=iss conveyed in muppart tha taxt
Freo Soms
O G i : Diones: and compiox; T Conwentionality: Comg camaina 12} Comvertionality: Largohy sxnbct and D Conwemionality: Explich, lfraral,
containe obatroc, ironic, ard o somo absrod, roniz, and for figurative =ary fo wnd d with soma i eroichiforsard, cory o uwdorsand
Fgurativa longuags languags far mars samplas meanieg
LANGUAGE
FEATURES ‘J ¥oembulory: Sonarally urfemiiar, T Wocabulary: Somawhat complax 2} ¥oeobular: Moatly comsmperary, D Woenbulory: Contarsporay, Famifar,
arsheic, subisctapacifie, ar owarky ! that in 2 femili familiar, somvsrestional; rarsly zaresraatienal lanouiags
aoadamiz languags; may ba ambizuoa archaiz, misjes-wpacife, ar avarly riamiiar ar seary aszdsmi
or purposohully misleading acadamic
7 Errdcnce 5 FAginiy ! O s Sa Moy zoepl 121 Szrbencs Strudure: Smals and Z! Eomicnce Struchees Maindy simplo
remiuncss ofion comoining mulipls sontoncea with sovoral ssbordinatn compound mmnfoncos, with Iomo moro rorrinneccs
. Fhrasss or chavees and ramition woeds zzmplax sanrtruction
71 Subjed Wascr Knowlodoe: Sxtommie, T Subject Matcr Knewlodac Modarora 121 Sasbsject Matier Knowledos: Evarydey 2 Subjeet Maser Knowdedine: Evarpdiay,
reeman alfzed or oven fhaersfica svals iciplin Fie zonbont jaractica w=ladge and soma disdpliine- nctical knowladae: Emals, coneress
KNOWLEDGE parroan ipasazad tzal lawaly =4 discipline-apass izal kna| - iR pracica knowladas: smals,
Sibc R inc-apacifis merant knowiadae; kra-lzdas: sems thacratizal enowlzdas Ipe=Fic zactant sna—lodas: Both Empls idoan
DEMAMDE rangs of challenaing sheres and may srhanss undonkending; rangs of and mars somplissted, abrirast idao
Freeorofical concopte recogrizablo idoos and challorging,
sar-as tonmaps
7 Imcrrcxtuality: Mony roforoncos or ' Imtcrscxswality: Some roforoncos or o 2 A Fore or 2 Imcrscxruality: Mo roforoncos or cllmions
ollswicos fo ofer foxh or outido idoao, allmicr to other toate or culida ideas, alicm = cthor foxh or cutedo idoas, to other taxts, or outiido idoon, theorios,
Frisorize, ok thocrin, she shoorics, o o
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ext Complexity: Qual

Text Title

LITERARY TEXTS

Iitative

Text Author

Exceedingly Complex

Very Complex

Moderately Complex

Slightly Complex

MEANING

2 Meonine: Soveral keoh and compating

olomonts of mooning thot ars difficult o
idontify, soparain, ond inkorprot; thoma
in implicit or subto, ofton ambiguous and
revnolod cvor $ho orfroby of #he foat

7! Meonina: Sovoral keealy of meaning it

maory bo dffout fo idonf¥y or parain;
thems s implicit or subto. ond may bs
revnalod ovor tho onfiroby of the Soxd

0 Mconing: #oro fhan ono lovol of

mscning with lovels doorty distinguishod

from ooch sshar; thems i doar but may

e comveyad with mome mistissy

12 Meonina: T lovel of mooning: Fame

obvicus and revoolod carly in tho toxt.

TEXT STRUCTURE

21 Drgnizafion: Crganization i ifrosts

with rogard to olomonty such on nanotien
wigsspeoird, fimo shifte, mulSiplo. charochars,
wzerylinos ond dskail

2 Wae of Graphice: If wed, miniecl
ilurtraticen that nuspart the ot

2 Drgmanizafion: Crgenivetion mary inchids

wabpdoty, tirmo shifss and mors complox
srarcchun

2 Usc of Graphice: i wod, o fow

ilustrafins $at mppert tha taxt

(21 Ovponizatisn: Orgonmstion may hovs
fwo or mons shorpinos and occosional by
difficult to prodict

121 ec: of Graphic: ¥ usd, a rango of

lurtrations that mpman slaced part of
#ha haxt

12} Drgmizaion: Drgonization of fuxt i

cheear, chrenolegical or cary fo prodict

12 Wac of Grophice: If uscd, oxtonsivn

Tlustrafioe that dirscly supmor and oot
in intarprating the writhon fuxt

) Comventionality: Donse and complax; ' Conventionality: Complox; confoin ) Comventionalify: Largoly sxphict and Convermionality: Explics, lfraral,
confaine obwiroct, ircnic, and for somo albsrod, ironic, ond for figurafieo sary fo wndontand with somo. cocoions wroighiforsard, cory o undarsand
Fiauraties lanquags languags $ar mars samplas maaning
LANGUAGE
FEATURES J Woembulory: Ganarally urfamiiar, 2 Yazabulory: Somawhat complex 2 Varnbuwlary Moty porary. I Womibulory= Comtan parary, farikar,
archaic, whjsct-apachic, or ovarky languaga that is szmotimaos vedamiliar, familiar, comvorsational; rarsly sorvorsatienal lanauags
domiz languoge; may ba ambi archaic, wibjeci-apadic, ar owvarly unfamilior or ovordy acodomic
or pupcschdly misdoading acadomic
O Scmicnec § Figiniy L s Sa My complox ) Scntcnec Structurc: Simple and Scmicrcc Struchers Mainly simplo
samiuncos offon containing mulpls sontoncee with soveral mebordinato compound iomoncoe, with lomo moro porminrcoe
connpiy phrasss or clowss ond fromition woeds complox comstrucions
O Life Exposi Expl ) 0 Life Exporicnocs: Exploros homan of ) Life Expecricnces: Exploran o ningla #ama; 0 Lifc Exporicnces: Explorsa @ singls shame;
KNOWLEDGE scphiricaiod thomo oxporisncos ars varying lovals of loxity; c D perfroyad ars commen fo axporioncos poriayed oro ovaryday and
distinctly difforent from the common pertroyed ars uncomman fo most readan marny readon commmen o mert roodoe
DEMANDS readar
2 Imtertcxtuality and Cobural Knowlcdes: 2 Intcricatuality and Cultural Knowdodas: 2 Intoricxhwality and Cultwral Enswlcdoc: & 0 Intericatuality and Colbural Knowlcdes:

Many rafarsneas or alusion te sthar foxte

or cubural olomansy

Zoma roferonces or olluicns fo ofer roxh
er cultural clomants

Fow roforoncoe or allusions to other foas or

euttural olomont:

M roforoncos or ollssions fo ofor foxh or
cuttural clomonts
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Features of Complex Text

= Dense information

= Lack of words,
sentences or paragraphs
that review or pull things
together for the student

= Lengthy paragraphs
= Complex sentences

= Text structure that is less
narrative and/or mixes
structures

Department of
.Education

Subtle and/or frequent
transitions

Multiple and/or subtle
themes and purposes

Uncommon vocabulary

Unfamiliar settings,
topics or events

Lack of repetition,
overlap, or similarity in
words and sentences
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Practice the Skill

Read the poem “The New Colossus.” Annotate the text and
gualitative rubric.

= Quantitative Analysis: Navigate to www.lexile.com and search
for the title of the text to get a quantitative measure. Determine
the quantitative complexity of the text and place it in the
appropriate grade band using the Tennessee Text Complexity
Framework.

= Qualitative Analysis: Using the appropriate qualitative rubric,
evaluate the qualitative features of the text. Provide
evidence for each feature. Place the passage in the
appropriate grade.

Department of 50
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http://www.lexile.com/

The New Colossus

TN Department of

.Education

The New Colossus

By Emma Lazarus

Published 1903

Not like the brazen giant of Greek fame,
With conquering limbs astride from land to land;
Here at our sea-washed, sunset gates shall stand
A mighty woman with a torch, whose flame
Is the imprisoned lightning, and her name
Mother of Exiles. From her beacon-hand
Glows world-wide welcome; her mild eyes command
The air-bridged harbor that twin cities frame.
“Keep, ancient lands, your storied pomp!” cries she
With silent lips. “Give me your tired, your poor,
Your huddled masses yearning to breathe free, The
wretched refuse of your teeming shore.
Send these, the homeless, tempest-tost to me,

[ lift my lamp beside the golden door!”
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Connections to TEAM: Complexity

= Which indicators from the TEAM rubric might look different in
practice if teachers are ensuring the appropriate level of text
complexity for use in their lessons across content areas?

= How might your expectations in these indicators for at
expectations change? Significantly below expectations?
Significantly above expectations?

Indicator

Significantly Above

At Expectations

Significantly Below

Expectations

Expectations

Instructional || will see evidence of | will see evidence | will not see any
Planning increasing complexity in of quantitative & attention to text
text(s) through the plans gualitative review of | complexity in the
with attention to students at | text(s) in the plans. | plans.
various reading levels.
? ? ? ?
? ? ? ?




Feedback
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The Importance of Feedback

= When it comes to promoting teacher effectiveness,
classroom observations of teachers are critically
Important.

= Feedback is a powerful approach that aims to enhance
formal observations with ongoing, meaningful feedback
that has the potential to improve teacher performance and

student learning.
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Feedback and Support

= Evaluation systems that include high-quality, actionable
feedback help teachers realize their potential

= These systems have the power to elevate the level of
teaching in every classroom in your district

= Giving teacher the feedback and support they deserve is
what will turn well-meaning evaluation systems into
systems of improvement that can be sustained over time

Department of 55
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Five Forms of Feedback

—

= Personal Opinions: statements focus on the evaluator
and his/her personal opinion/likes, dislikes

0 _Inference_s: statements focus on the evaluator’s own
Interpretation of the lesson

Evaluative

= Judgement: statements focus on the teacher and are
positive or negative in nature

= Data: statements focus on facts or figures

Coaching
\

= Mediative Questions: questions that lead the teacher to
— self-reflect on their own data

Department of 56
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~Cognitive Coaching, Costa, Arthur L. and Garmstron, Robert J. 2016.




Effective Feedback

= Neutral and not personal

= |ncludes external data (student work) and internal data
(self-reflection)

= Frequent and constructive
Timely

Department of 57
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Consulting and

Coaching




Consulting and Coaching

= Evaluator promotes self-discovery by guestioning and
providing information.

= Evaluator supports the teacher to achieve his/her own
growth while attending to a specific area of need.

= Evaluator maximizes teacher’s commitment to
Implement their own solutions or suggested solutions.

Department of 59
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Why coach?

Existing he path o Desired
State conversations cause: State

= Tentative plans = Clear plan of

= Superficial action
reflection = Deep self-

= Problem reflection

= Resourcefulness
to solve problem

~Cognitive Coaching, Costa, Arthur L. and Garmstron, Robert J. 2016.



Coaching Communication Skills for

Evaluators

= Questioning

= Pausing (active listening and wait time)
= Paraphrasing

= Summarizing

= Non judgmental/factual (unbiased)

= Positive non-verbal communication

Department of 61
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~Cognitive Coaching, Costa, Arthur L. and Garmstron, Robert J. 2016.



= Listen with the intent to understand
= Make paraphrase shorter than original statement
= Lead with the pronoun “you” instead of “I”

Instead of, “I think | heard you say...”

Say, “So it is important to you that...”

Department of
.Education
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Pause

A pause can occur:

= After the evaluator poses a question
= After the teacher responds
= Before the evaluator responds

Department of 63
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Posing Questions

= Open-ended
= Reflective
= |ntentional

“What strategies are you...”

“What is your thinking about...”

Department of
.Education
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Reflection

= What strategies might be included in instructional
coaching?

= What are the most essential skills in effective coaching?
= What are some of the results of effective coaching?
= What are possible mistakes that coaches can make?

= Why is a coaching conversation important when talking
about students and standards?

= As you prepare for your evaluator recertification, what are
your takeaways from this module?

Department of 65
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Outcomes

= |dentify how shifts in instructional practice required by
TN’s ELA and math standards impact the shifts in
classroom evaluation and feedback.

= |dentify how ELA standard 10, Range of Reading and
Level of Text Complexity, impact classroom evaluation
and feedback.

= Review best practice around actionable feedback to
educators.
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Thank You for All You Do!

Department of
.Education

= Supporting Students
= Engaging Parents

= Empowering Teachers
* Leading Instruction

You are
appreciated!
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Districts and schools in Tennessee will
exemplify excellence and equity such that all

students are equipped with the knowledge
and skills to successfully embark on their
chosen path in life.

Excellence | Optimism | Judgment | Courage | Teamwork
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