Standard A:
Instructional Leadership for Continuous Improvement
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Let’s now look closely at the leadership standards and the evaluation rubric. First,
we’ll investigate Standard A: Instructional Leadership for Continuous Improvement.



The Tennessee Instructional Leadership Standards

Standard A:

Instructional Leadership for
Continuous Improvement

An ethical and effective instructional
leader facilitates professional practice
that continually improves student
learning.
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Standard A focuses on instructional leadership and continuous improvement and
supports an ethical and effective instructional leader that facilitates professional
practice that continually improves student learning.



What are the Tennessee Instructional Leadership Standards?

Standard A:

Instructional Leadership for
Continuous Improvement

Capacity Building
Data Analysis & Use
Interventions
Progress Monitoring
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The domains included under standard A include capacity building, data analysis and
use, interventions, and progress monitoring.



Evidence Collection for Standard A

Video 5
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TEAM Rubric:
Al. Capacity Building

Standard A: Instructional Leadership for Continuous Improvement

“Good leadership is not about you. It is about what you leave behind.... In the process of improvement, it is almost inevitable that significant barriers will
arise. Great leaders learn to build trenches under barriers and find ladders to use to climb over them.”

Building
Builds capacity of

all students a

educators to provide

rigorous curriculum,

—Joseph Murphy, Essential Lessons for School Leaders, 2011

Utilizes shared leadership practices to

build capacity of nearly all educators

for:

+ Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices.

- Studying, analyzing, and evaluating
approved curriculum resources,

when making needed adjustments
to deepen classroom rigor

= Maintaining a system for
monitoring student work for rigor
and curriculum alignment

« Implementing on-going strategies

Builds capacity among educators for:

- Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

- Demonstrating fidelity to state and
district-approved curriculum
standards

= Studying, analyzing, and evaluating

- Establishing a system for
monitoring student work for rigor
and curriculum alignment

- Establishing collective
accountability when making
needed adjustments to deepen

Builds limited or no capacity among

educators for:

- Developing educator
understanding of Tennessee-
adopted standards and
instructional practices

= Demonstrating fidelity to state and
district-approved standards

= Studying, analyzing, and evaluating

monitoring student work for rigor

= Establishing collective
accountability when making
needed adjustments to deepen
classroom rigor

Practice/Observation
- Lesson plans and feedback on the

plans

- Agendas and meeting notes from

Professional Learning Communities

- Course offerings (range of levels

and types—Advanced Placement
and Dual Enroliment offerings for
high schools)

aligned with : > 4
o including texts approved curriculum resources, approved curriculum resources
standards = Maintaining shared accountability including texts - Establishing a system for Outcomes

- Demonstrated growth on

observations

- Met or exceeded goals for:

o student achievement
& gap closure
o college/career readiness

and feedback for peers classroom rigor - TVAAS

-.
— Education

Let’s now dive into the specifics of the rubric. We are going to spend time
differentiating between the performance levels of each indicator. We will do the first
one together, and you will complete the rest on your own. Being intimately familiar
with each indicator will help guide you in your evaluation practices such as gathering
evidence and identifying areas for reinforcement and refinement. Capacity building
refers to a school leader’s ability to develop the knowledge base and skill set of
educators. Notice that options and examples of how building capacity is measured
are found in the rubric’s Possible Sources of Evidence column.

Additionally, note the intent of this indicator, shared in the left most column, is to
measure a leader’s ability to build capacity of educators to provide all students a
rigorous curriculum aligned with Tennessee state standards.




TEAM Rubric:
Al. Capacity Building

Standard A: Instructional Leadership for Continuous Improvement

“Good leadership is not about you. It is about what you leave behind.... In the process of improvement, it is almost inevitable that significant barriers will

arise. Great leaders learn to build trenches under barriers and find ladders to use to climb over them.”

—Joseph Murphy, Essential Lessons for School Leaders, 2011

3

1

ible Sources of

or

5

A1. Capacity
Building

Builds capacity of
educators to provide
all students a
rigorous curriculum,
aligned with
Tennessee state
standards

Utilizes shared leadership practices to
build capacity of nearly all educators
for:

+ Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

« Studying, analyzing, and evaluating
approved curriculum resources,
including texts

+ Maintaining shared accountability
when making needed adjustments
to deepen classroom rigor

- Maintaining a system for
monitoring student work for rigor
and curriculum alignment

« Implementing on-going strategies

Builds capacity among educators for:

+ Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

« Demonstrating fidelity to state and
district-approved curriculum
standards

- Studying, analyzing, and evaluating
approved curriculum resources,
including texts

- Establishing a system for
monitoring student work for rigor
land curriculum alignment

« Establishing collective accountability
when making needed adjustments
to deepen classroom rigor

Builds limited or no capacity among

educators for:

+ Developing educator understanding
of Tennessee-adopted standards
and instructional practices

« Demonstrating fidelity to state and
district-approved standards

- Studying, analyzing, and evaluating
approved curriculum resources

« Establishing a system for
monitoring student work for rigor

« Establishing collective accountability
when making needed adjustments
to deepen
classroom rigor

Practice/Observation

« Lesson plans and feedback on the
plans

« Agendas and meeting notes from
Professional Learning Communities

« Course offerings (range of levels and
types—Advanced Placement and Dual
Enrollment offerings for high schools)

Outcomes
+ Demonstrated growth on
observations
+ Metor exceeded goals for:
o student achievement
o  gap closure
o  college/career

readiness

and feedback for peers
o TVAAS

-.
— Education

| am going to start at a performance level 3 for that is where we need our leaders
performing to be successful in their craft. We will then look at a level 1 and lastly a
level 5.

At level 3, leaders ARE building capacity in their teachers.

At level 3, capacity is being built in all of these areas-the learning is accurate, the
curriculum is being implemented, teachers are learning about their texts, and they
are ensuring curriculum alignment with the tasks they ask students to engage in.

At a level 3, the administrator is taking more of the leadership role in that teachers’
capacity are in the primary stages of becoming teacher leaders within the school and
tremendous support from the leader will be evident in leading those supports.




TEAM Rubric:
Al. Capacity Building

Standard A: Instructional Leadership for Continuous Improvement

“Good leadership is not about you. It is about what you leave behind.... In the process of improvement, it is almost inevitable that significant barriers will

Indicator

arise. Great leaders learn to build trenches under barriers and find ladders to use to climb over them.”
—Joseph Murphy, Essential Lessons for School Leaders, 2011

5

3

1

ible Sources of Evid:

A1. Capacity
Building

Builds capacity of
educators to provide

Utilizes shared leadership practices to

build capacity of nearly all educators

for:

- Developing an accurate
understanding of Tennessee-
adopted standards and

Builds capacity among educators for:

- Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

- Demonstrating fidelity to state and

Builds limited or no\capaci[y among

educators for:

- Developing educator understanding
of Tennessee-adopted standards
and instructional practices

- Demonstrating fidelity to state and

Practice/Observation

- Lesson plans and feedback on the
plans

« Agendas and meeting notes from
Professional Learning Communities

- Course offerings (range of levels and

instructional practices

« Studying, analyzing, and evaluating
approved curriculum resources,
including texts

« Maintaining shared accountability
when making needed adjustments

all students a
rigorous curriculum,
aligned with
Tennessee state
standards

district-approved curriculum
standards

district-approved standards
- Studying, analyzing, and evaluating
approved curriculum resources

types—Advanced Placement and Dual

Enrollment offerings for high schools)

- Studying, analyzing, and evaluating
approved curriculum resources,
including texts

« Establishing a system for
monitoring student work for rigor
and curriculum alignment

- Establishing collective accountability
when making needed adjustments
to deepen classroom rigor

- Establishing a system for
monitoring student work for rigor

- Establishing collective accountability
when making needed adjustments
to deepen
classroom rigor

Outcomes
- Demonstrated growth on
observations

« Met or exceeded goals for:
o student achievement
o  gap closure
o college/career
readiness
o TVAAS

to deepen classroom rigor

- Maintaining a system for
monitoring student work for rigor
and curriculum alignment

« Implementing on-going strategies
and feedback for peers

-.
— Education

I’m going to move now to performance level 1. The first thing | notice is that
administrators at this level are building limited or no capacity among educators.
When | look at performance level 3 | see that administrators are building capacity, so |
will highlight “limited or no” to help me differentiate between the performance
levels. Leaders in this performance level will show through evidence sources that:
There is limited or no learning for teachers related to academic standards or aligned
instructional practices. And therefore:

There is limited or no fidelity in the implementation of those standards.

There is limited or no learning for teachers related to approved curriculum resources.
There is limited or no learning for teachers related to analyzing student work.

There is limited or no learning for teachers related to deepening classroom rigor.

This is the primary difference. If a school leader does not ensure that teachers are
building capacity around their standards AND their instructional practices AND
ensuring fidelity to the standards AND around their curriculum AND in analyzing
student work AND in strengthening classroom rigor, the performance level is a level 1
or level 2.




TEAM Rubric:
Al. Capacity Building

Standard A: Instructional Leadership for Continuous Improvement

“Good leadership is not about you. It is about what you leave behind.... In the process of improvement, it is almost inevitable that significant barriers will

Indicator

arise. Great leaders learn to build trenches under barriers and find ladders to use to climb over them.”
—Joseph Murphy, Essential Lessons for School Leaders, 2011

5

3

1

ble Sources of Evidence

A1. Capacity
Building

Builds capacity of
educators to provide
all students a
rigorous curriculum,
aligned with
Tennessee state
standards

Utilizes shared leadership practices to
build capacity of pearly all educators
for:

« Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

« Studying, analyzing, and evaluating
approved curriculum resources,
including texts

+ Maintaining shared accountability
when making needed adjustments
to deepen classroom rigor

- Maintaining a system for
monitoring student work for rigor
and curriculum alignment

- Implementing on-going strategies
and feedback for peers|

Builds capacity among educators for:

« Developing an accurate
understanding of Tennessee-
adopted standards and
instructional practices

« Demonstrating fidelity to state and
district-approved curriculum
standards

« Studying, analyzing, and evaluating
approved curriculum resources,
including texts

« Establishing a system for
monitoring student work for rigor
and curriculum alignment

« Establishing collective accountability
when making needed adjustments
to deepen classroom rigor

Builds limited or no capacity among

educators for:

- Developing educator understanding
of Tennessee-adopted standards
and instructional practices

- Demonstrating fidelity to state and
district-approved standards

- Studying, analyzing, and evaluating
approved curriculum resources

« Establishing a system for
monitoring student work for rigor

« Establishing collective accountability
when making needed adjustments
to deepen
classroom rigor

Practice/Observation

« Lesson plans and feedback on the
plans

« Agendas and meeting notes from
Professional Learning Communities

« Course offerings (range of levels and
types—Advanced Placement and Dual
Enrollment offerings for high schools)

Outcomes
- Demonstrated growth on
observations

« Met or exceeded goals for:
o student achievement
o gapclosure
o college/career
readiness
o TVAAS

-.
— Education

Now lets look at the performance level 5. One of the first things to note at
performance level 5 is that the leader utilizes shared leadership practices to build
capacity. Shared leadership involves maximizing all of the human resources in a
school by empowering individuals and giving them an opportunity to take leadership
positions in their areas of expertise. To be effective in managing a shared leadership
approach, administrators must be clear on the roles and responsibilities of team
members and cultivate a climate in which people feel empowered. Responsibility for
success still falls to the leader, so appropriate follow-up and progress monitoring is
required.

Note that at performance level 5, the capacity of nearly all educators continue being

built.

Also, we see that systems for monitoring student work and classroom instruction for

rigor and curriculum alignment that have been established are now being maintained
through shared leadership. Finally, at performance level 5, teachers are collaborating
and providing feedback to one another.




Capacity Building: What to look

3 Through multiple sources of data, it is

Bullds capacty smong educators for evident that:
B U:d\'@'r:g"g__ . = Teachers are improving in their

unde Ndmng of [ennessee- . .

oped stanconds dnd |mpleme_ntat|onv of state stfandards

instructional practices and the instructional practices that
+ Demonstrating fidelity to state lead to student success in meeting

and distict- approved (NS those standards.

standards . . .
* Studying, analyzing, and evaluating = Teachers are improving in the
*’P.F"P‘.?”};;“'“m TES0MICRs; alignment of tasks they use to

+ Establihing n syskiin for generate student work, as well as their
manitoring student work for rigor ability to effectively analyze and use
and curriculum alignment student work.

« Establishing collective . . . .
accountability when making = Teachers are improving in the|r .
needed adjustments to deepen collaboration around rigor in their
classroom rigor classrooms.

Department of
— Education

Now, let’s refer back to performance level 3. We understand the expectation for the
leaders....but what should we look for to determine if the leader has met the
expectation?

First, there would always be multiple data sources to support a score.

At expectations, we said that the leader is building capacity among educators
* To develop an accurate understanding of standards and instructional
practices
* To demonstrate fidelity to state and district curriculum standards
* To study, analyze, and evaluate curriculum resources and texts
* To establish a system for monitoring student work for rigor and curriculum
alignment
* To establish collective accountability when making needed adjustments to
deepen rigor
If the leader is doing that, what would be the outcome? Teachers would be
improving.
They would be improving in their implementation of standards and instructional
practices that lead to student success.
They would be improving in the alignment of the tasks they use to generate student
work and their ability to analyze and use the student work.
They would be improving in their collaboration around rigor.



Capacity Building: Data Sources b ®

What data sources of data (quantitative —.
and qualitative) indicate that teachers are:

* Improving in their implementation of state standards?
» Improving in their instructional practices?

» Improving in the alignment of classroom tasks with
standards?

= Generating student work?

» Analyzing student work?

» Using their analysis of student work to improve?

= Collaborating with colleagues ensure classroom rigor?

Department of
Education
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There are many times and places to gather evidence on how a leader is approaching
capacity building. These might include, but are not limited to PLC meetings, Data
Meetings, school summary reports, observation notes and reports from TNCompass
and the TN Educator Survey.

When rating the indicator and when providing feedback and support, include the
evidence to support the alignment of the rating and the evidence.

10



School Summary Report b ®
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The school summary report is a tool that leaders can use to get a building-level
perspective on how students performed. Consider how the data for this year
compares with last year at this time. Are teachers improving outcomes?

This can inform to what extent a leader is building capacity in their staff.

11



Standards Analysis Report b @
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The standards analysis report is a tool that can provide information to identify areas
where students exceeded, met, or were below expectations when compared to other
students in Tennessee. This can help a leader evaluator determine where capacity
might or might not be developing in teachers.

12



TNCompass - .
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TN Compass provides many opportunities to review data. The Observation Indicator
Scores report is one tool that may be referenced throughout the year to identify

changes in performance levels. Continue to explore the reports and charts available
in TNCompass.

13



Tennessee Educator Survey

How often are each of the following true at your school?

m Never Rarely = Sometimes M Almost Always

20% o 20% 405 BO% 80% 100%
a. | have a group of colleagues with whom | regularly meet

ta reflect on potential improvements to instructional “l _

practice.

Department of
— Education

The TN Educator Survey results are another important tool to see teacher voice
regarding school leadership.




Practice: Performance
Level Differentiation
Standard A

Education

Now it is time for you to differentiate performance levels for the remaining indicators

in Standard A: Instructional Leadership for Continuous Improvement. Access the
work sheet provided for this training.
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Defining Performance Levels

5 3 1 Possible Evidence
Significantly Meets Significantly Sources
Above Expectations Below

Expectations Expectations

A1. Capacity
Building

A2. Data Analysis &
Use

Monitoring

A3. Interventions |
A4. Progress .

Department of
— Education

Read the standard and the description indicator in the following slides. Read and then
consider the meaning of the indicator in its entirety at the performance level 3.
Differentiate between the performance levels identifying unique elements in each of
the other performance levels. Then document your responses on the chart provided.

16



TEAM Rubric:
A2. Data Analysis & Use

I

3

Use

Collaborates with
educators to analyze
and vse multiphe
forms of data
throughout the year
to establish specific
Foals and strategies

A2 Dato Anolysis &

Utiizes shared leadersha practices

and SWUCTUres:

+ Builds capacity amoag nearly all
edducators for anahyzing and useng
maltiphe scurces of sudent,
wducator, and schook wade data

» Developi and manftor & ichaol
wicle data plan thit inthudes &)
sudent progress iracking: b
esablishing speclic strategies to
meet or exceed academic and
behavicdal growth and

Collaboranes with sducatons i

o LUse multiple sources of student,
educatos, and schoclwide data

» Dterimine speciic data o snalyze

when tracking student prograss

Estabiish spaoific strategies (o meat

or exteed scadermnic and behavioral

growih goals

|dermify & daa baseline for

comparing benchmaris

throughout the year

Communicate expectation for

Shines limied of na wse of

= Mutiple stutent. adicator, and
schoolwide data

» Spevilie daa when analyzing and
tracking studernt progress

* Acagemic and behasoral gromth

goals

Baieling data for tomparing

benchmarks throughout the year

* Expectabans for ad)usting
Instruction based on data

« Shared accoungability foe

Practice/ Observations

‘Dutcomes.

Data tracking and traning

Dt raetings

Interventian schedules and plan
Work sample scones
Benchmark assessments

Use of rubeics

MAEtendance rates

Discipline referrals and repoms

Formative and Sumimatine tesdthir

targeting student achievement goals; ¢} baseine adpsting instruction in response to Instructionad decisions targeting adminizterad st data
achievement and comparisons to benchmarks formative and summative studertt achisvomert and growth + Datatracking
grawth throughout the year, and d) time assessment data goals » Gradustion rates
Tor instricional adjustments = Estabiish shared accosmtabiliny for * ACTISAT sCOres
nformed by dasa Instructional decsions Targenng. * Agvanged pLIcemEn SI0S
& Mlsintairs shared accournability for student achievement and growth & TVAAS
instructianal decisions targeting goals
achisvement and growth goals
+ Establishes gaa-specilic grow
and achievemsnt targets that result
in pains
Education

Differentiate the performance levels for Data Analysis and Use. Correlate the
differentiation with the notes from the video. List additional or more specified
possible sources of evidence.
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TEAM Rubric:
A3. Interventions

A3. Interventions

Leads educators to
develop and exacute
interventions 1o
address all student
learming needs
grounded In multiple
sources af data
(academic, sodial,
and/or emotional),

Utizes chared keadership pracices
that demonstrate support for
BduCaLors in;

& Using mukiple sources of datato
develop and implemenm
differertisted interventions within
and outside narmal class SIructures

o Sefling and meeing goals and
rangets for individual students and
SUb-Eroups

= Developing intervention schadules

ManILaring and adjustng

Interventions, a5 neened

Establishing an organizational

systom whereby general and

spacial educators jointly develop
and defiver sppropriste
mnterventions

Mantsining shaned sce suntabilsy

far implementation, fidelity, and

quality of infervention oulcomes

» Leads educators to implement
Intervgntions basod on annual
faals

& Suppaorts educators in;

o utilizing multiple sources of daes
o develog and implement
Interventions within and outside
normal class struttures

o aligring mterventons and
STLENT SCNEVEMENT outiomes.

o manitaring and adjusting
INEBTVENCHNNS, &5 Neeted

& colaborating with panergl and
special aducators 1o develop and
diefver appropriate intersntions.

+ Develops shared accountability for
Implermentation, fideliy, and
quality of intervention cutcomes

Shews lmited or ng use of
Intnrventions based on annunl goals
= No obsarvable abgrenent Detween
interventions and student
achievement aulcomes
LLack of support structires to
develop and implement
interventiond based on
annual goaks
migaiter and adjus
infervendions, as needed
o INCOMSEIENT Selectan and use af
nsnagngions
* No procass for general and special
wducators to jointly develop and
delver mterventions
inadequate sccountabiley for
implemertation, fidelity, and
quality of intervention sultames

Fractice/Observations

# Intervention sshedules and plans
Lesson plans (collaboratively
created by general and speoal
educators)

A-risk list

Outcomes.

Formative assessment datal
barchmank 4t for TCAP

Met or exceeded studerd growth
¥nd dChisvement

o TWARS

-

-

Education

Differentiate the performance levels for Interventions. Correlate the differentiation
with the notes from the video. List additional or more specified possible sources of

evidence.
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TEAM Rubric:

A4. Progress Monitoring

L

3

1

o Incorporates planning that

.’rn‘lﬂnr-'ohumntm y

A4, Progress » Incorparates collaboratiee schaoal Shows kmited or na:
Monitoring wide planning that addresses addresses sudents' academic + Planning that addresses studems’ | » Intervention schedules and plans
students’ acadernic growth goals growth goals {and bebavior growth acadarmic growth goals {and = Lesson plans {collaborative Genersl
(and behavicr growth goals as BOAIS a5 needed) behavior growth goals &5 needed) Education and Special Education)
Systematically needed] « Collsborates with educstors m » Goal-aligned adpustments » Ar-risk kst
menitors and adjusts | » Supponts educators 1o lead monitor and adjust plamned and « Impiermentation of procedures = Corversations with stakelwolders
progress toward manitoring and adasting planned implemenied strategies that are shiowing evidence of improverment | «  Review of goals and action plans
gstablished goals and and bmiplemented school, grade, goal-aligned * Review of leaders dam analysis
facilitates procedures and chassanoam lewl strategies & Regularty facilitates procedures and & SIPimplemarntation data- gaps
and practices leading. | Regulary leads processes for practices that present evidence of identified through data analysis
educators 1o assess and provide Emprovemen and strategy developed 1o close
b continuous Input on practices that present them
Improvernent. EanEnce of IMpnovement « Leader seff-repos
+ Teacher and staff questionnaines
» District records
» Teacher and staff nterviews and
focus groups
OutEomes
» Fofmatiel sssessment data/
benchmark data for TCAP
+ Met or exceeded student growth
and achieverment
Education

Differentiate the performance levels in Progress Monitoring. Correlate the
differentiation with the notes from the video. List additional or more specified
possible sources of evidence.
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Standard B:
Culture for Teaching and Learning

Department of
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Next, we’ll investigate Standard B: Culture for Teaching and Learning

20



The Tennessee Instructional Leadership Standards?

Standard B:
Culture for Teaching and Learning

An ethical and effective instructional
leader collaborates with stakeholders to
create and sustain an inclusive,
respectful and safe environment
conducive to learning and growth for all.

Department of
— Education
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Standard B focuses on the culture of teaching and learning and supports an ethical
and effective instructional leader that collaborates with stakeholders to create and
sustain an inclusive, respectful and safe environment conducive to learning and
growth for all.

21



The Tennessee Instructional Leadership Standards

Standard B:
Culture for Teaching and Learning

Leveraging Educator Strengths
Environment
Family Involvement
Ownership
Recognition & Celebration

Edu

— Education

!
H |

This inclusive, respectful and safe environment conducive to learning and growth for
all is created through leveraging educator strengths, the environment, family
involvement, ownership, and recognition and celebration.

22



Evidence Collection for
Standard B

video 6

Video 6.mp4

Department of
Education
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Practice: Performance
Level Differentiation
Standard B

Education

Now it is time for you to differentiate performance levels for the remaining indicators

in Standard B: Culture for Teaching and Learning. Access the work sheet provided for
this training.

24



Defining Performance Levels

5 3 1 Possible Evidence
Significantly Meeting Significantly Sources

Above Expectations Below
Expectations Expectations

B1.Leveraging
Educator Strengths

B2. Environment

B3. Family
Involvement

B4. Ownership
B5. Recognition
and Celebration

Department of
— Education

Read the standard and the description indicator in the following slides. Read and then
consider the meaning of the indicator in its entirety at the performance level 3.
Differentiate between the performance levels identifying unique elements in each of
the other performance levels. Then document your responses on the chart provided.
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TEAM Rubric:
Bl. Leveraging Educator Strengths

Indicator 5 3 1

Possible Sources of Evidence

B1. Leveraging « Engages with the school leadership | ¢ Assigns educators based on: + Shows limited or no assignment of
team to review multiple data o student learning needs educators based on:

and experiences to improve
classroom practice)

performance levels environment by using collective

opportunities
PP = Develops and/or sustains a collegial educator strengths, skills, and

Educator Strengths sources (including school goals and o demonstrated effectiveness o student learning needs
student learning needs) to o school goals o demonstrated effectiveness

Leverages educator determine optimal educator grade | « Provides opportunities to extend o school goals

strengths to engage level and/or content area impact of high performing teachers | « Shows limited or no opportunities

all students in placement based on area(s) of demonstrated to extend impact of high-

meaningful, relevant | * Creates a coherent system to effectiveness performing teachers (i.e., use of

|eammg extend impact of educators at all « Develops and/or sustains a collegial collective educator strengths, skills,

Practice/Observation
= Leadership team agendas and
meeting notes

.

PLCs, Grade-level and Content
Teams
Conversations with educators

Qutcomes

Teacher assignments to grade/
content areas using demonstrated
effectiveness (e.g., student

achievement, observations, TVAAS,
climate surveys, etc.)

environment where learning experience te improve classroom
communities use their collective practice

strengths, skills, and experience to
improve classroom practice

-.
Education

Differentiate the performance levels in leveraging educator strengths. Correlate the
differentiation with the notes from the video. List additional or more specified
possible sources of evidence on your worksheet.

Please note that the term extend impact refers to a school leader’s ability to use the
demonstrated skills and expertise of educators to support, not only the academic
growth and achievement of their assigned students, but to also create conditions for
educators to support the growth and learning of other educators. The goal of
extending the impact or positive reach of all educators is to have school leaders
appropriately distribute leadership across the school community as a way to create
and/or sustain students’ ability to meet or exceed academic and or behavioral growth
and achievement targets.
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TEAM Rubric:

B2. and B3. Environment an

Involvement

B o cation

____Indicator
82. Environment

T

E 5
In 20dition to Level 3 descriptors.

Expeciations sre not Gearly skgned

« Expectations are aligred with the | = Practice/Observation
oo waon with the sehool's missian and vision | « Schoslwide code of conduct
« Helping the B conduct poiies | o Sehool and district conduct poiicies. |« Mallway transitions.
Fostarss safe; Iearrin, it - » Cafeteria protocols and schedule
& enircnment that are are: areno a pretocel
respectful, and fmission and vision afigned clearty communicated dlearly communicated « Emergency dills
orderly learning  Revewing benavioral dats (o assess and and |+ @ of conduct
for all f routines and fairty fairty « Schosl dimate surveys of faculty
making afly needed adjustments related to students physical related to students’ physieal and staff
» Identitying classroom ievel and emotional safety and emotionsl safety * Swdent. parent. community
" and - inciude smaoth « Lesring transitions do not stakehaider, tescher and 1tsfl
recognizing students when targets transitions that maximize maximize instructional time wseriens
are met or exceeded instructionsl time « Inadequate support for: * Observations of appropriste
+ Establishes practoes that support ananing of behavoral datsts | student behaviors
educators n: assess the effeciiveness o « Attendance rates
anaiyzing student behaoral routines, « Discipline referras and reports
data to assess the effectivensss e of dats 10 SdjE routines (suspention and expultion rates)
of routines wste of protocols (o maximize omes
making needed adjustments to teaming and decrease « School safety plan
routines based on data esvactions - Qimste sunvey data
implementing classraom
protocols to maximize learming
and decrease distractions
* Sulficiert evidence
student suppert for sahering 16
behisvioral and learning
expectations
shared sccourrability for all
students’ socisl and emotional
ery
83. Family I addition 1o Level 3 descripiors: » Wekomes and engages all lamilies | Shows mited or 1o evidence of- Practice/Observation
Tvolsiait « Estabiishes 8 twoway » Offers opportunites for familiesto | = Wel famiies |« i
communication process far families | participste in decision-making nd | « Offering timely, relevant, and - Website
that achool initistives. accessitie communication « Meeting agendss and schedules
Takes measures to provides * Prevides + Offer for tamities | + Pheonescontace logs
activety involve Studtent progress andlearing | resources (time, finances, space, to participate in decision-maiing | « Panent sur
families in the expeciations printing, technology) needed to and sehaol insatives. + Parental volunteer log
education of their 15 readily accessible to ail communicate regulacly with = Providing educators with sufficient
chikdren regardless of socioeconomic. famiies resources (time, finances, space, Outcomes
cultural oe nguistic diversity | o+ Crestes flexible scheduling for printing, technolagyl needed to Climate! stakeholder perception
« Facibtates tamily and communy meetings, gatherings and comemunicate regularly wan survey data

parnnerships that are visible and
sustainabie

celebeations in response to parent
needs

famnilies

Creating Mexible schedutiog for
rmeetings, gatherings and
ceiebrations in respore to parent
needs

Differentiate the performance levels in environment and family involvement.
Correlate the differentiation with the notes from the video. List additional or more
specified possible sources of evidence.
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TEAM Rubric:
B4. and B5. Ownership, Recognition &
Celebration

W

B4, w,-,usmp s Enacts procedures that reflect & » Models commitment to the Shows imited or no: Practice/Observation
school-wide commitment Lo the possibility of success for af « Modeiing commitment to the + Conversations with educators and
possibility of success for all students possibility of success for all students

Models and students + Designs andior implements Students o Leaders sell-reflection

communicates s Frequently assesses shared structures to increase shared » Designing and/or implementing Outcomes

expectations for ownership by seeking feedback and ownership in school success structures that incréase shared e Climate surveys

individual and shared input from members of the schocl | « Clearly and consistently ownership in school success + Policies and procedures

ownership of student, community communicates hagh expeciatons * Setling Migh expectations for

educator, and school | « Clearly and consistently uses for educators’ individual educators’ individual responsibility

success multiple means to communicate responsibility for whole school for whole school success
educators individual responsibility success o Addressing adults who display low
for whole school success » Addresses sdults who duplay low expectations sbout student

« Establishes a culture where nearly expectations about student jpotential
il members of the school petential

community address low
expectations about student
Elenli-ll

BS. Recognition & In addition to Leved 3 descriptors, » Creates clear critena for Showes imited or 0o use of: Practice/Observation
Celebration utilizes shared leadership with recognition and celebration of s Clear criteria for 3 and . gnition awards
members of school community to: educators and students celebration of educators and s Newsletter/newspaper articles
« Create school rituals, traditions, » Implements regular recognition students o Award assemblies/documentation
Recognizes and and initiatives and celebration of student * Regular recogniticn and celebration | « Conversations with educators and
celebrates improved * Recognire educator and student performance and growth through & of student performance and growth students
educator and student performance variety of communication methods through a variety of communication | « Attendance rates
performance related and activities methods and activities «» Dicipline referrals and reports
to school vision and « Implements regular recognition * Regular recognition and celebration (suspension and expulsion rates)
goals and celebration of educator of educator performance and
performance and growth through & growth through a variety of Outcomes
TN ment of variety of communication methods communication methods and Data walls (school, class/subject)
and activities Setivities

S Education

Differentiate the performance levels ownership and recognition and celebration.
Correlate the differentiation with the notes from the video. List additional or more
specified possible sources of evidence.
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