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We will set all students on a path to success.

TEAM Teacher Evaluator
Recertification Training

=
=—— Education

Welcome to TEAM Teacher Evaluator Recertification. This module is designed to
refresh your familiarity with the components of the TEAM Evaluation System,
Tennessee’s multi-measure system for evaluating teacher impact on student progress
and learning. TEAM depends on student growth scores, student achievement scores,
and teacher observation scores to create a well-rounded picture of instructional
impact for each educator in our state.

The observation tool used in Tennessee, the TEAM rubric, is a critical, research-based
component of our evaluation system and, when implemented accurately and with
fidelity, produces gains in student learning through improved teacher practice.

We often hear that the teacher is the single most important in-school factor that
leads to student growth. However, we sometimes fail to realize that only through
continuous growth and development will our teachers be able to consistently
increase the impact they have on student gains year after year. Tennessee is on a path
to set all students on a path to success, which includes setting all teachers on a path
to success. TEAM is a critical tool in this work.



We will set all students on a path to success.

l:i BEST

STUDENT READINESS

TENNESSEE PUBLIC SCHOOLS WILL BE
EQUIPPED TO SERVE THE ACADEMIC
AND NON-ACADEMIC NEEDS OF ALL

STUDENTS IN THEIR CAREER PATHWAYS

The Best for All strategic plan has three key components: academics, student
readiness, and educators. All three are focused on setting all students on a path to

success.

Our goal for educators is to make Tennessee the top state to become and remain a
teacher and a leader. In order to do this, not only must we regularly review our
practices to identify areas in which we excel and areas in which we have room to
grow, but we must also support the growth and development of all educators in every
stage of their careers. Effective use of the multi-measure TEAM evaluation system
creates a well-rounded picture of classroom practices. This allows leaders to develop

ACADEMICS

ALL TENNESSEE STUDENTS WILL HAVE
ACCESS TO A HIGH-QUALITY EDUCATION,
NO MATTER WHERE THEY LIVE

- EDUCATORS
TENNESSEE WILL SET A NEW PATH FOR
THE EDUCATION PROFESSION AND BE

THE TOP STATE TC ME AND REMAIN

clear action plans to strengthen and support those practices.



Agenda

= TEAM
= TEAM Observation Cycles
» Focus Domain: Planning

= Focus Domain:
Environment

= Connections:
Instructional Domain

» Wrap Up
= Recertification Test

Education

The recertification module is designed to refresh your memory on key components of
the evaluation system and observation cycle. We will review the planning and
environment domains, then spend some time identifying how you can connect all
three domains within your observation and coaching practices. As we progress
through the module, pay particular attention to areas that you have self-defined as
areas of refinement. In what ways will you improve your evaluation practices going
into the new school year?



Norms

= Be open to learning.

= Approach this work through the
lens of leadership.
= Be present and engaged.
+ Limit distractions.
« Pause and return if necessary.
= Thoughtfully interact with the tasks.
= Consider how to integrate new
learning with current practices.

!
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Education

As you interact with this online learning module, please:

* Be open to learning.

* Approach this work through the lens of leadership.

* Be present and engaged.

* Limit distractions.

* Pause and return if necessary.

* Thoughtfully interact with the tasks.

* Consider how to integrate new learning with current practices.



Learning Outcomes

Observers will:

= articulate the connections among
the three TEAM domains,

» incorporate those connections in
observation practice, and

= use those connections to improve
classroom instruction and student
outcomes.

!
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Education

Completing this professional development course and passing the re-certification test
is required prior to conducting teacher evaluations. The learning in this module is
designed to assist you in understanding the connections among the three TEAM
domains and incorporating those connections into your observation practice. As
always, the ultimate goal of observation is to improve classroom instruction and
student outcomes.



Why Evaluate
Instruction  and learning

Improved teaching

“An investment in
knowledge always pays the
best interest.”

-Benjamin Franklin .

Better outcomes

for students

Education

We have the opportunity to improve teaching and learning through high-quality
actionable feedback and follow-up by evaluating the quality of instruction in each
classroom. Providing teachers with strong feedback and action plans not only
improves instruction, but helps teachers feel supported and successful. Providing
quality feedback is also a way we work toward our state-wide goal of making
Tennessee the best state to become and remain an educator. Further, providing
quality feedback will help you become a stronger leader.

The indicators and descriptors in the TEAM rubric in all domains (planning,

instruction, environment, and professionalism) are based on education psychology

and cognitive science research focused on learning and instruction, as well as an

extensive review of publications from national and state teacher standards

organizations. The rubric should be used to:

. define and convey expectations for teacher performance,

. assess current abilities, and

. plan feedback/professional development in service of developing higher levels
of professional competence.

In addition to providing feedback that leads to improved instruction and student



outcomes, data from observations may be used to inform human capital decisions
such as performance pay, staffing decisions, tenure, and retention. We will be talking
about these important issues during this module— so get ready to learn!
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= TEAM, or Tennessee Educator
Acceleration Model, is Tennessee’s
teacher and administrator evaluation
system.

» |t is authorized by Tenn. Code Ann. § 49-
1-302 and described in Tennessee State
Board of Education (SBE) Policy 5.201
and Evaluation Rule 0520-02-01.

. SupIIJ_orting resources may be found on
the TEAM website at www.team-tn.org.

Education

TEAM is an acronym for the Tennessee Educator Acceleration Model.

What are we accelerating by utilizing TEAM? (pause) We are accelerating student
access to highly effective teachers and leaders.

TEAM was authorized by the legislature in 2011 as the statewide teacher and leader
evaluation model in Tennessee.

State Board of Education Policy 5.201 and Evaluation Rule 0520-02-01 describe the
parameters of the evaluation system in detail. A plethora of supporting resources
may be found on the TEAM website at www.team-tn.org.



Evaluation Requirements SR, 35 &
I S

District must ensure that:

« all full-time, certified educators are
evaluated,

« evaluations result in a level of overall
effectiveness (LOE), and

« observers are certified for the current
school year prior to conducting
observations.

TN
! Education 5

To meet accountability requirements, all educators must be evaluated and those
evaluations must result in a level of overall effectiveness.

Educators include:

*  teachers with individual TVAAS scores,

*  teachers implementing student growth portfolios / alternatives,

* teachers, librarians, counselors, and certified school services personnel who
receive a school-wide growth score, and

* administrators

This module is focused on evaluating teachers using the general educator rubric.
Support for alternate rubrics including Library Media Specialist and School Services
Personnel can be found on the TEAM website.



The Importance of Evaluation Data
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The data generated through the observation and evaluation processes impacts
decisions made by teachers, schools, districts, the state, and the colleges and
universities that prepare our future teachers.



The Importance of Evaluation Data

» The primary purpose of annual
teacher and school administrator
evaluation is to identify and
support instruction that will lead to
high levels of student

achievement.
= Evaluations may be a factorin
employment decisions, including, i

but not limited to, promotion an
= Education

retention.
As educators, what impact do we desire from TEAM implementation?

Ultimately, we want all students to have access to highly effective teachers and
leaders. As stated in section 1a of state board policy 5.201, the goal of TEAM
evaluation is to support high-quality instruction through actionable feedback. Simply
put, the goal of TEAM evaluation is continuous improvement for all educators. When
approached as a tool for improvement and support, teachers have the latitude to
take risks on behalf of their students and seek input and support from their
instructional leaders. Leaders feel empowered to develop plans to support teachers
at all performance levels. Students benefit from the improvement and innovation.

Additionally, because it is critical that all students have access to a highly effective
teacher and leader, evaluations are a factor in decisions around recruitment,
retention, and promotion. We want to ensure our students have the best possible
teachers and leaders in their schools every year.

10



The Importance of Evaluation Data

TEAM teacher evaluation data:
= reflects Tier | instruction,
» informs professional learning plans,

= signals strengths and areas of
needed improvement,

» generates professional development
points (PDPs) for license renewal, and

* in some cases, generates data for

performance-based compensation. ' .

Education

TEAM teacher evaluation data should reflect day-to-day instruction within a
classroom — often referred to as Tier | instruction. Areas of strength and opportunities
for growth are identified through the observation process, one of the three
components of educator evaluation. This information may also be used to inform
next steps for teachers such as professional learning plans. Observation data has a
significant and long-term impact on an educator’s evaluation data, career trajectory,
and on each and every student the educator instructs.

Additionally, evaluation data generates professional development points (for teachers
scoring a level 3 or higher), which are needed for license renewal.

11



The Importance of Evaluation Data

» Educator preparation programs (EPPs)
receive aggregate TEAM evaluation
scores for their graduates.

» This data is used to make programmatic
decisions.

!
H 1

Education

Not only does evaluation data impact decisions at the district level, it also impacts
Educator Preparation Programs. These programs receive evaluation data generated
for their graduates and use that data to inform changes in the instruction that their
students — our future teachers — receive. The evaluation data you will create through
observation helps our colleges of education design their programs. This data has the
ability to impact our profession for decades.

Because the impact of evaluation data is so far-reaching, you have a professional
responsibility to create observation data that is accurate, credible, and reliable.

12



Expectations for School Administrators

Indicator 5
C1. Evaluation In adition to Level 3 descriptors:
. cultu

Implements and
monitors a rigorous

which include:

aluation process
et
o timelines for feedback
o art
s acco > finali uired
observations
U v

system
using an approved
Tennessee evaluation |« Holds
model and uses
educator evaluation
data to inform,
assess, and adjust
professional learning
goals and plans

grade-ievel professional le
goals and plans

a
trends and assess educator
strengths and growth opportunities

Education

As you build and deepen your understanding around teacher observations and the
evaluation of student learning, it is important to connect your learning to
expectations for administrators. The administrator observation rubric outlines specific
expectations around the implementation of evaluation in your school.

Access the Administrator Evaluation rubric and notice indicator C1 - evaluations.
This indicator challenges the administrator to implement a rigorous evaluation
system and to use data collected through this process to inform, assess, and adjust

professional learning goals and plans for all teachers.

Let’s look first at a level 3 — which is considered meeting expectations. School leaders
are expected to encourage a growth mindset in teachers regarding evaluations.

All evaluation processes should be followed, especially timelines and follow-up
support.

All evidence collected should be grounded in the rubric when coding and scoring to
ensure fidelity of the process.

13



The evaluator should offer specific, actionable feedback with follow-up
recommendations to improve student performance.

Now look at level 5 — above expectations. The school leader should build and sustain
a culture of continuous improvement, in addition to all descriptors at level 3.

You can meet these high expectations with a strategic and evidence-based approach
to both observation and evaluation.

Whether you are a district or building administrator or a teacher-leader, everyone
should adhere to the expectations outlined in the administrator rubric around
teacher evaluation.

13



Checkpoint

§ Describe how each of the

‘ following are supported by
.‘ evaluation data:

% 1. Administrator evaluations

~ 2. Educator preparation

programs
3. Educator career trajectories

Education

Checkpoint
Take a moment to describe how each of the following are supported by evaluation
data:

1. Administrator evaluations

2. Educator preparation programs
3. Educator career trajectories
Answer:

Administrator evaluations are supported by evaluation data in the following manner:

* Build instructional capacity to support effective instruction within their buildings,
which will lead to high levels of student achievement.

* Employment decisions including, but not limited to, promotion and retention.

Educator preparation programs are supported by evaluation data in the following
manner:

* Receive aggregate data for their graduates to make programmatic decisions.

Educator career trajectories are supported by evaluation data in the following
manner:

14



Inform personalized learning plans for the educator to continue to grow
professionally;

Generate PDP (Professional Development Points) for license renewal;
Generate possible performance-based compensation; and

Inform possible promotion, retention, and termination decisions.

14



TEAM Website

The TEAM website, www.team-tn.org, is a valuable
resource that can help you implement TEAM in your
school.

Department of

: EAM
Education | rennessee educator Acceleration model

About TEAM

The Tennessee Educator Acceleration Model
(TEAM) is about principals and teachers working
together to ensure the best possible instruction
every day. Through frequent observation,
constructive feedback, student data, and
professional development, TEAM is designed to
support all educators in doing their best work to help
every student learn and grow.

Education

The TEAM website is a valuable resource for both teachers and leaders. Topics are
listed by tab across the top of the page. The website provides specific guidance
outlined through policy and state law about various components of the teacher
evaluation system. It is imperative that, as an observer, you understand the impact
these policies have on your teachers and your school.

15



Observation Cycles
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The observation cycle consists of a pre-conference (for announced observations), a
full-length class observation, and a post-conference.

16
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Observation Cycles -

» The goal of classroom observation is to gather
non-biased evidence of instructional practices and
to develop feedback for improvement in
practice.

= Observers should conduct the required number
of observation cycles, which include pre- and post-
conferences.

= All classroom observations are scored and those
scores are averaged as part of the LOE score.

» Each observation should be followed by high-
quality, actionable feedback.

Education

The observation cycle consists of a pre-conference (for announced observations), a
full-length class observation, and a post-conference. There may be several
observation cycles conducted throughout the year. We refer to the required number
of observation cycles as pacing. Pacing is determined by a combination of educator
license type and previous year’s LOE or level of overall effectiveness score.

Pre-conferences are conducted only for announced observations and allow the
teacher and observer to review the lesson plan and strategies used in lesson design
prior to the lesson.

For unannounced observations, the evaluator should collect the plan within 24 hours
after the lesson has been completed. After reviewing the plan, the evaluator may
initiate a conversation about the plan and should ask clarifying questions to help
inform post-conference planning and scoring.

The most critical component of the observation process is the high-quality, actionable

feedback developed by the evaluator and designed to improve instructional practice
and resulting improved student outcomes.

17



Opportunities for . .
Collecting Evidence ==

» Review instructional plans.
» Conduct pre-conference (announced
only).

= Script lesson.

During Observation = Collect evidence related to both
teaching and learning.

= Ask clarifying questions as needed
After Observation prior to the post-conference.

= Analyze student work.
Education

There are 3 different points during the observation process to collect evidence: prior
to, during, and after the observation. However, all evidence should be collected prior
to scoring the lesson.

During the pre-conference (for announced observations), evidence may be collected
from the instructional plan, a review of tasks and materials, and the dialogue with the
teacher.

The class observation is perhaps the MOST important time to collect evidence
through scripting of the lesson and observing the classroom environment.

After each observation, there is a third opportunity to collect evidence through
analyzing student work and asking follow-up questions as needed.

18



Best Practices: Pre-Conference

Do

Don't

Schedule the announced
observation 3-5 days in advance
and hold the pre-conference the
day before the scheduled
observation.

Conduct the pre-conference in the
teacher’s classroom.

Obtain and analyze instructional
plans prior to the pre-conference.

Ask probing questions based on a
review of instructional plans.

Coach teacher to improve the
lesson based on the needs
identified in the pre-conference.

Use evidence gathered in the pre-
conference when rating the
planning domain.

Omit the pre-conference or confuse
it with an announcement of an
upcoming observation.

Conduct the pre-conference in a
location other than the teacher’s
classroom.

Conduct the pre-conference with no
preparation.

Simply ask teachers to restate what
is included in the instructional
plans.

Allow an identified need that might
impact learning go unaddressed.

Fail to gather evidence of planning
through the pre-conference.

ducation

!
H 1

Take a moment to review the list of “dos and don’ts” for pre-conferences. Use these
to guide your pre-conference practices.



Best Practices: Observation

Do

Don’t

Schedule announced
observations 3-5 days in
advance.

Arrive early for the
observation and stay for
the complete lesson.

Script the lesson efficiently
and thoroughly.

Engage with students
during independent work.

Collect student work at end
of the lesson.

Omit an announced
observation.

Arrive after the lesson has
begun or leave before
lesson ends.

Fail to capture factual
evidence and transitions
throughout the lesson.

Interrupt direct instruction
by engaging with students.

Omit collecting student
work or collecting it the
next day.

Department of
Education
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Now note this summary of observation best practices. Use these to guide your

observation practices.
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Best Practices: Post-Conference

Do

Don’'t

Schedule post-conference
within five business days of
observation.

Conduct post-conference in a
confidential area.

Obtain and analyze student
work prior to the post-
conference.

Ask probing questions based
on a review of student work
and class observation.

Focus on reinforcementand
refinement based on evidence
collected during the lesson.

Coach teachers to improve
practice.

Omit the post-conference or
conduct it outside of the five-
day window.

Conduct post-conferencein a
public space with possibility of
interruptions.

Conduct the post-conference
with no preparation.

Simply share scores.

Fail to recognize the strengths
of the lesson.

Allow an identified need that
might impact learning go
unaddressed.

Department of
Education
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Finally, let’s review the list of post-conference best practices. Use these to guide your

post-conference practices.
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Domain: Planning
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Let’s take a look at three of the TEAM domains: planning, environment, and
instruction. We’ll start with the planning domain.
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Domain: Planning e L0

The planning domain outlines foundational practices for
implementing instructional strategies to:

= ensure the progression of student mastery of state
standards;

= generate thinking and problem-solving aligned to state
standards; and

= accommodate individual student learning.

Education

Planning is foundational to effective instruction. A review of instructional plans
should provide the evaluator with evidence of how an educator thinks about
implementation of instructional strategies. Consistent, thoughtful planning should
result in high-quality instruction and lead to optimal student performance.

Let’s explore each indicator within the planning domain and the types of evidence
you might collect for each.

23
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Instructional Plans =

Plans should:

» focus on both unit and lesson plans, with an emphasis
on how a particular lesson fits into the unit plan;

» contain measurable goals, activities, materials, and
assessments aligned to the state standard(s);

» be appropriate for the age of the learners; and
» accommodate individual student learning.

Education

The first indicator in the planning domain is instructional plans. This indicator refers
to both the unit plan and plan for daily implementation. The plan should be aligned
to the instructional standards and include measurable outcomes that are appropriate
for the learners. Plans for individualized learning should also be included.

Evaluators may gather evidence by attending planning sessions, collecting lesson
plans, reviewing materials that will be used in instruction, and analyzing the
alignment of the lesson to the standards.

24



Student Work ——

Task and assignments should:
= align to state standards;

» require higher order thinking and problem-
solving for completion; and

= connect to prior learning as well as significant
experiences in students’ daily lives.

Education

The second indicator in the planning domain is student work. This refers to any task
or assignment that has been designed to demonstrate student progress towards
standard mastery. Evaluators should seek to understand the task design process a
teacher uses and should prepare teachers to provide samples of student work as a
follow-up to the classroom observation.

With this indicator, evaluators seek evidence of the teacher’s ability to successfully
gauge students’ progress to mastery. The most authentic way to do this is to analyze
student work samples after the lesson, but evidence of task design may also be
gathered from lesson plans.

25
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Assessment oD O ¢
Assessments should:

= align to state standards;

» have clear measurement criteria;

» measure student performance in multiple ways;

* require written tasks; and

» be used to inform future instruction.

Education

The last planning indicator is assessment. Just as our state teacher evaluation process
has multiple components, evaluation of student learning should offer multiple
opportunities for students to show progress in different ways.

Evaluators should seek evidence that teachers are designing assessments in this way
through the instructional plans. Student assessment plans, regardless of content,
should include written tasks. Evaluators should seek evidence for how assessments
will be used to provide accurate data to inform future instruction. Evidence of
assessment data-driven instruction may be gathered through conversation with the
teacher or may be written into the unit plan. Further evidence can be collected
through observation of scaffolding during instruction or the design of how small
groups support students in meeting grade-level expectations.

26



Sample Evidence Collecting
Questions: Planning

How is the lesson

How will you use connected to

student assessment students’ daily Where will | see
results to plan for lives? productive
future learning? struggle within
the lesson?
What are
your plans for What do you expect
lesson the students to know
structure and and be able to do
closure? after the lesson?

What changes or
adjustments to the

What :
rerequisite lesson will you make
Ekills go the if students do not

show evidence that
they have mastered
the sub-objectives?

students need
in order to be
successful in the
lesson?

Department of
Education

Here are a few questions that can help an observer gather evidence for a teacher’s
metacognition around planning.

These questions may be used during a pre-conference or as a follow-up to an
unannounced observation. Design questions in order to maximize evidence for
crafting strong, actionable feedback for the educator.



Domain: Environment

Department of
Education

Now, let’s review the environment domain and potential sources of evidence for
these indicators. Please note, while environment is a separate domain, it should not
be scored in a stand-alone observation. The environment should always be scored in
conjunction with the instruction domain.
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Domain: Environment

The environment domain supports the
flow and cohesiveness of learning in the
classroom.

» Expectations provide the academic
framework for learning.

» Managing Student Behavior,
Environment, and Respectful Culture
provide the emotional and behavioral
framework for learning.

!
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Education

The environment domain supports the learning in the classroom. It provides the
academic, emotional, and behavioral structures needed for student success. Without
these structures, academic interventions will have limited success for some or all of
the students in the classroom.

Let’s consider the types of evidence an evaluator might collect for this domain.

29



Expectations

High and demanding academic
expectations wherein:

= students are encouraged to learn
from their mistakes,

» students take initiative, and
= instructional time is optimized.

!
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Education

The environment indicator expectations focuses on academic expectations and
emphasizes the importance of student ownership of learning. An evaluator should
look for evidence that all students are held to the same high expectations and
allowed to think through the learning process. Evaluators may find evidence in the
language used in the classroom between the teacher and students or between
students to support this indicator. Other sources of evidence could include use of
scaffolding, student grouping, and evidence of student confidence to employ learning
strategies and to know when and how to seek assistance.

30



Managing Student Behavior

High-quality behavior management wherein:

» students have clear rules for learning and
behavior,

= students are consistently well-behaved and on
task, and

= the teacher deals with disruptions quickly and
individually.

!
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Education

The second indicator in the environment domain is managing student behavior.
Evaluators should look for evidence that clear parameters for learning and behavior
have been defined, that students are on task, and they know how to navigate the
classroom with appropriate levels of support. Evaluators should seek evidence that
the teacher has signals and strategies in place to manage off-task or disruptive
behavior with minimal disruption.

This may look like posted rules, use of classroom signals, productive conversations
among students, and students taking independent action as the lesson progresses.

31



Environment

The learning environment wherein:

» the classroom is welcoming to all students
and visitors;

= the classroom is organized with materials
and supplies readily accessible, and

= student work is displayed and changed
frequently to support the academic
environment.

!
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Education

The third indicator in the environment domain is environment. Much like
expectations, this refers to the environment for learning, not simply the physical
classroom. While the classroom should be clean and well-organized, the focus is how
the environment enhances learning by seeking evidence for the following:

The instructional materials on the walls support instruction and provide students with
visual cues and learning aides.

Displays of student work are relevant to the learning outcomes and add context to
current learning. Supplies are accessible, useful, and familiar to all students.

Areas of the classroom provide access to students by considering unique learning or
physical needs of class members.

32



Respectful Culture

An accepting classroom wherein:

» mutual respect is demonstrated among all
individuals in the classroom; and

= the classroom is characterized by
interdependence.

!
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Education

The last indicator in the environment domain, respectful culture, helps define an
accepting and diverse classroom.

Classrooms must be accepting of all types of diversity, and members of the classroom
should work together harmoniously. Evaluators should gather evidence of how
students have been prepared to interact with each other and to respect differences
among peers. Evaluators may look for evidence of student self-isolation or
purposeful inclusion by the student community. Other examples of evidence might
include the structure and design of group work assignments, inclusivity in selection of
instructional materials, and the types of language and tones used in classroom
communication with both students and the teacher.
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Sample Evidence Collecting
Questions: Environment

What supports are prominent

within your environment to

support student independence? How do you ensure
your classroom will

How do you know that
expectations are

rigorous enough to accommodate
support mastery of different grouping
grade level standards? patterns?

Are there other
behavioral or
academic concerns
that | should be
aware of before this

What are the pre-requisite
skills students have to know in
order to be successfulin
collaborating with others

lesson? effectively?
How do you
empower students How do you
to make encourage students to

appropriate
academic and
behavioral
decisions?

Department of
Education

learn from their
mistakes?

These questions may help an observer gather evidence for how a teacher develops
his or her classroom environment.

Again, these questions may be used during a pre-conference or as a follow-up to an
unannounced observation. All questions should be designed to maximize evidence
for designing strong, actionable feedback for the educator.
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Domain: Instruction

= Standards & Objectives

= Motivating Students

= Presenting Instructional Content
= Lesson Structure and Pacing

= Activities and Materials

= Questioning

= Academic Feedback

= Grouping Students

= Teacher Content Knowledge

» Teacher Knowledge of Students '
= Thinking
= Problem Solving . '

Education

The instruction domain consists of 12 indicators that represent key instructional
practices for strong student outcomes. Notice the order of the indicators — the first,
and foundational indicator, is standards and objectives. A lesson that is not aligned to
the standards is inherently incapable of helping students master the skills and
knowledge needed. The pacing and design of the lesson is crafted through the
presenting instructional content and lesson structure and pacing indicators. The final
indicators — thinking and problem solving — are the ultimate measure of student
ownership of learning.
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Connecting the Domains

The impact of instruction on student outcomes is
grounded in two things:

» |nstructional planning
= Learning environment

!
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Education

In order for instruction to have its most positive impact on student outcomes,
classroom teachers must have strong planning practices and must carefully design the
learning environment.
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Connecting the Domains

= While all indicators are key to delivering a
strong lesson, which indicators in the
instructional domain clearly connect planning
and environment to instructional outcomes?

= Indicators we will consider today include:
* Presenting Instructional Content
 Activities and Materials

* Questioning '
* Academic Feedback .

Education

While all twelve instructional indicators are important to delivering a strong lesson,
today we are going to focus on Presenting Instructional Content, Activities and
Materials, Questioning, and Academic Feedback. Through a review of these four
indicators, we will help evaluators connect the practices outlined on the instructional
domain to the practices shared on the planning and environment domains.
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Domain: Instruction

Department of
—— Education

The instruction domain defines high-quality teacher practices and focuses on how a
teacher implements instructional plans. The instruction domain is the heart and pulse
of classroom instruction.



Domain: Instruction
o e

Presenting Instructional Content
Includes:
= visuals to support the lesson,

= teacher modeling of the
thinking process,

= |ogical sequencing, and
= concise communication.

Education

Presenting instructional content and lesson structure and pacing work together and

provide a framework for instruction. Pacing should be brisk with smooth transitions.

Content should be presented in a logically sequenced manner and include teacher
modeling and concise communication.

Evaluators may seek evidence for these indicators through scripted conversations,
captured visuals, student response to instruction, time stamping interactions and
transitions, and by capturing the organizational strategies used.
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Connections

Presenting
Instructlonal
Content

Presentation of content always includes:

visuals that establish the purpose of the lesson,
preview the organization of the lesson, and
include internal summaries of the lesson;
examples, illustrations, analogies, and labels for
new concepts and ideas;

effective maodeling of thinking process by the
teacher and/or students guided by the teacher
to demonstrate performance expectations;
concise communication;

logical sequencing and segmenting;

all essential information; and

no irrelevant, confusing, or non-essential
information.

Education

Access the planning and environment rubrics. How does strong planning and a
positive academic environment support presenting instructional content?

Examples, illustrations, and analogies are designed to connect to the student

experiences. Modeling and performance expectations are high and demanding but
organized in a way to provide access to all students. The presentation of content is
sequenced from basic to complex with formative and summative assessments that

measure progress in multiple ways.
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Domain: Instruction

Activities & Materials
» High-quality activities support the
lesson objective and promote inquiry,
student choice, use of technology, and
challenging students’ thinking.

» Texts and tasks are appropriately
complex.

!
H 1

Education

Activities and materials and questioning define and support the tasks and texts used
within the lesson. Evaluators should seek evidence from the materials distributed
during the class and the students’ reactions to those materials. Additional evidence
might include a list of pre-planned questions the teacher will use during the lesson,
evidence cited by students to support their answers, and technology use that
enhances the lesson.
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Connections

Actlvitles . Activities and materials include all of the
and Materlals following:

o support the lesson objectives,

are challenging,

sustain students’ attention,

elicit a variety of thinking,

provide time for reflection,

are relevant to students' lives,
provide opportunities for student-to-
student interaction,

induce student curiosity and suspense,
provide students with choices,

o incorporate multimedia and technology,
and
o incorporate resources beyond the school
curriculum texts {e.g., teacher-made
materials, manipulatives, resources from 2
museums, cultural centers, etc.).
In addition, sometimes activities are game-like,
involve simulations, require creating products,
and demand self-direction and self-monitoring.
The preponderance of activities demand
. .
TN [
!. Education

complex thinking and analysis.
Continue to explore the planning and environment rubrics. How might strong
planning and a positive academic environment support high-quality use of activities
and materials?

000000

oo

Texts and tasks are appropriately complex.

Activities would encourage students to evaluate, analyze, and reflect on their
learning. Students would be encouraged to work together to maximize the learning
experience for all members of classroom community. Materials would be age-
appropriate and allow students to connect to personal experiences and expand their
understanding of the world around them. Activities would include both individual and
group learning experiences.
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Domain: Instruction

Questioning
» High-quality pre-planned questions
often require students to cite evidence.

+ Students generate questions as part of
self-directed learning.

!
H 1

Education

Questioning is key to identifying and accelerating student understanding. Evaluators
should seek evidence for this through the pre-planned questions the teacher will use
during the lesson, evidence cited by students to support their answers, and
technology use that enhances the lesson. Evaluators should script student questions
and then categorize them: do they move learning forward or are students frequently
seeking clarification?

How is academic feedback given throughout the lesson both by the teacher and
students? Evaluators should note the techniques the teacher uses to give feedback.
Feedback may be offered in the form of a question to encourage deeper thinking or
by pointing students to other resources in the classroom.
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Domain: Instruction

Questioning . Teacher questions are varied and high quality,
providing @ balanced mix of question types:

o knowledge and comprehension,

o application and analysis, and

o creation and evaluation.

Questions reguire students to regularly cite
evidence throughout lesson.

Questions are consistently purposeful and
coherent.

inquiry and self-directed learning.

A high frequency of questions is asked.
Questions regularly assess and advance student
understanding.

Questions are consistently sequenced with

attention to the instructional goals.

Questions regularly require active responses

{e.g.. whole class signaling, choral responses,

written and shared responses, or group and i
individual answers).

When text is involved, majority of questions are

Wait time (3-5 seconds) is consistently provided.
The teacher calls on volunteers and non-
- i .
.
text-based.
!.Education

wolunteers, and & balance of students based on

ability and sex.
Students generate questions that lead to further

Continue to consider the planning and environment rubrics. How might strong

planning and a positive academic environment support high-quality questioning

practices?

Questioning should be designed to set high expectations for student thinking and
analysis and should be used to help students self-correct learning mistakes.
Questioning sequences should be planned and allow time for student reflection.
Questions should help students connect what they are learning to previous
experiences in and out of school while pushing students to draw conclusions and
produce strong arguments.
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Domain: Instruction

Academic Feedback

» Academically-focused, high-quality oral
and written feedback is provided
frequently throughout the lesson.

» Students are encouraged to provide
feedback for one another.

!
H 1

Education

How is academic feedback given throughout the lesson both by the teacher and
students? Evaluators should note the techniques the teacher uses to give feedback.
Feedback may be offered in the form of a question to encourage deeper thinking or
by pointing students to other resources in the classroom.
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Connections

Academic *  Oral and written feedback is consistently

Feedback academically focused, frequent, high quality and
references expectations.

v Feedback is frequently given during guided
practice and homework review.

*  The teacher circulates to prompt student
thinking, assess each student’s progress, and
pravide individual feedback.

*  Feedback from students is regularly used to
monitor and adjust instruction.

*  Teacher engages students in giving specific and

high-guality feedback to one another. ' .

Education

Review the planning and environment rubrics. How might strong planning and a
positive academic environment support high-quality academic feedback?

Academic feedback should encourage students to learn from mistakes and meet high
expectations of the classroom. Student-to-student feedback should be respectfully
given and received. Academic feedback should allow students to take ownership of
learning and progress both independently and as part of a group.

46



